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A Behavior Management Annroach to Teachins Introduction

to Comnositionl

Introduction

In the past, courses in introductory ovsychology, behavior analvsis,
and collese studv skills have been offered at the universitv or collere
level according to the principles of behavioral nsvcholoev. Xeller (9)
reported that teachers may be more effective 1f theyv emnlcy contingencv
management in their courses.: "lcMichael and Corev (11) demonstrated
that contlingency management in an introductoryv nsvcholosy course nro-
duced better learning. - A self-paced and nrogrammed course in bhehavior
analysls, designed by Lloyd and Xnutsen (10), illustrated that strateri-
cally applied reinforcement within a curriculum of small, clear-cut se-
quential steps can elicit "independent work™ of high qualitv from univer-
sitv students. Hornstein (8) has demonstrated that collere studv skills

1This study was undertaken at Mount Royal College, Calmarv, Canada.
It was continued after my movine to Edmonds Communitv Collere, Lvnnwood,
Washineston.: It could not have been undertaken without the exnert advice
of Professor L. A. Hamerlynck, Universitv of Calmary.- It could not have

been completed without the assistance of Professor Barbara MMorgridee,
Edmonds Community College.
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and time manarement can he taucht 1n a secuential manner, with student
para-orofessionals systematicallv reinforcinr annronriate ztudv hehaviors
in students.

These experiments lead to the question of whether behavior manare-
ment can he emoloved in a collece Tnelish course desiesned to "renair"
or "develon! the student's skills in the written lancuame. Such courses
should enjov mreat success; vet, accordings to a survev of two-vear col-
lece English teachers in 1965 (14, o. 53) 35-40 vercent of the resnondi-
ents were nessimistic about whether remedial Inglish could help students
in meneral.  Furthermore, in about 75 percent of the revnortines colleces,
the prammar that 1s presented in the remedial English course does not
differ from that in the regular Engclish course.- In the other 25 nercent
of the cases, one encounters such comments as "more basic,” "hish school
level," "more time devoted," ‘more drill." Only 3 nercent indicate that
some svecial apnroach, such as an apnlication of structural lingsulstiecs,
is being tried. (14, P. 52)

Although this survey is some six vears old, the indication 1is that
innovation is in order. - MMy own bilas is not in the direction of linguls-
tics but of rhetoric.: Hence, a writing course was desierned to imnrove
the student's writing skills by means of a structured curriculum contaln-
ing sequential writing tasks.: Academic reward was contineent unon
successful completion of these skill-steps; reinforcement came in the
form of points (a "token economy®) and from social reinforcement from
instructor and peers. - Bv using behavior manarement tactles, a course

in introduction to composition was imnlemented. -




"athod
To teach 15 to structure situatlons so that the student Jdlacovers

"Wils environment within or outside himself.- The teacher, then, shanes
behaviors, or in the words of 2. ™. Skinner (12, nn. (A-7):

Ry selecting responses to bhe reinforced he imnrovises

a nrogram of continrencies, at each stare of which a

resnonse ls reinforced which makes 1t nossihle to move

on to a more demanding stagze.  The contineencies erad-

ually anproach those which senerate the final specifiled

response. -

Another way of saving thils 1s that the student exerts '"trial-and

error’” behavior which tends to be shaped bv the teacher's rewards
(2, .:32).  YWhile it 1is relatively easv for teachers to control such
contincencies in the classroon, it is difficult to research them be-
cause of the free-wheelins setting and the lnexactness of measurement- -
One cannot, therefore, class such studles as "behavior modification,”
which, in the words of Risley (7, »n.-104), plays to two audiences,
" . .-.-the therapist's audience which requires pragmatic results,
[sic] and the researcher's audience which requires quality research.”
Behavlior manarement, as it 1s aprlied to this nroject, 1s riore a teach-
ing thar a research term: 1t means ammlifyine desired behaviors by
structurilng curriculum and reinforcing anpronriate resoonses bv stu-

dents. -

According to the course text, Castv's (3, np.-1-4) A "ixed Rap, the

student 1s to become aware of the parts of the whole, the detalls that
account for the effect first: then he 1s to learn to order narts or de-
tails; and finally, he is to come to conclusions or make judrments bv

manipulatine varts, details, and methods of develorment.:- As the course
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was taurht, rhetorical proficiency was stared in small stens leadin~ from

the what and how of medlatine exnerience throush when, where, whv, Aand

how much of orranizine thouechts to a honefullv self-revardine comrlex of

vehaviors which Fantini and Weinstein (5, »n. 50-55) call the avenue of
exnreasion for the student's own thourhts, feeliness, and attitudes.

The subjects were communlity collece students who hada been advised,
but not coerced to enroll in Introduction to Comrosition. They had
Aemonstrated rhetorical or mechanlcal weaknesses in the use of the wrilt-
ten lanruage, havine taken an essav stwvle nlacement examination.  The
students knew that the course bore credit, was transferrahle, but did not

meet any nortion of the Enelish requirement for mraduation.:

On the first day of class, students received the followine materials:
a manila envelope containine a course exnlanation, 2 svllabus which was
qulte svacific, a contract, a mimeoed sheet for recordins nolnts, fifteen
tap-board tickets, a flle folder containine a check list for reaulred
wriltine tasks, and a sheet of rranh naper for chartines nrorress. - The
instructor then asked the students to write certain iInformation in the
file folder, neruse the check list, and notice the achlevement chart,
which could accomodate more than 4009 noints over a ten-week neriod.:

Vext, the class read the course explanation tosether in order to
discover the rationale of the course, Llts oblectives, and requlrements.
The course was to be offered accordine to nroven princinles of hehav-
ior: the student could vredict his own grade; he would not be renulred
to attend class but would be awarded noints for doine so (the tar-board
tickets were for his admission). Turthermore, he was Informed cof a

sequence of structured assignments ran~ing from simnle to comnlex.

3)
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Yesldes these reanulred tasks, there woull he an assortment of honus
actlvities which were less directlv related to writine fluencv, vet which
would e worth nolnts. Th2 student zould zcormnlete anv or all of them and
could contract to comnlete other worl which wvould strancthen snecial
weaknesses.

The exnlanation stated that the student would hiave to comnlate all 7
of the required tasks to a minimum standard of achievement, as judeced by
the Instructor and that he would bHe awarded a minimum numher of »noints
for each sten so comnleted. But the student could revise as often and
as extensively as he deemed nrofitable, ﬁntil he had erained Ehe maximun
number of noints desisnated for that task. - Ye had to abide bv deadlines

for first drafts, but beyond that, he could work nrettv much at nhis cwn

nace.- e had to complete 211 reaulred tasks to 2 minimum standard; then

o

he could revise in order to reach the maximum. Iie could also do honus 1
activities.  Depending on his motivation he could acnuire 3909 noints
for a "C,"7 3509 noilats for a "B," and 4700 for an "A." TIf at anv time
durine the aquarter he wished to do so, he could challen~e the course for
a rrade of "C." Tinallv, 1if at the end of the quarter he thoursht he
could still Improve hls performance, he could ont for an incomnlete
srade and have 30 days in whlch to revise required tasks in order to
ralse his polnt total.

Ye had to asree to the following terms:

CONTRACT

Znelish 107 1s desiprned to assist the student in reachinge
rhetorical fluency.: “hile the brunt of the course Iinvolves
writine exnositorv prose, some bonus sursrestlons are onlvy
indirectly related to writinge. - This ororram, based on sound
behavioral theory, will assist vou hv structurline the learn-
Q ine situation and by reinforcine your anvornriate writings
ERIC and study behaviors. o
e £




The major o2l of Enrlish 197 C, then, I3 thi
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standard of accentance, in the oninion of mv instructor.

3. That T will £111 out a class evaluation
the term.

at the ead of

Y. That T may earn additional noilnts, or Lonus rolnts, b
commletine tasks surr~ested bv the svllabus or bHv th-

instructor.
5. "That I may earn honus nolnts for derosit
chins.
"Porm for Paners.”
eevning track of cumulative noints.

.- That I may
HBH bV e

attendance or assignments.-

Siened,

As has been mentloned, the recuired writinr tasks were

ing 2attendnnce

.+ That 211 of my writine asslienments must conform to

7. That I am responsible for chartineg mv proecress and

8.- That all my writine assipnments must be in my class
folder bDeforas I get my rrade. -
9 arn a crade of "C' by rettine~ 3099 noints,

e
tting 3500, and "A" by pettine 4000,

10.- That, if I am dissatisfied at any time durine~ the course,
I can challengse the course: 1" successful,
will result in a erade of "C" without further class

=7 challenme

seaquenced in three

broad steps: noticling detalls and transferrin~ them Into commositions

with verceptible berinninms, bodies, and outcomes: uzing methods of

Q
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devaelormant to ™M1F111 writine nurnones =ueh as ofvyine directions, ex-
nlainine A nhenomenon, and reactiner to an arcument: and relatine~ idcas
accordine to various modes of discourse such as nnalvsis, clasatfiention,
nercsuasion, and definition. Tnsofar as 1t vas nosaihle., each assirmment
uvas structured to enrarme the student's own hackrround of exrerience,
assist the student in hulldirne meaninrs and relationshins, and onromote
the student's extension o7 skillis, ahilitles, and interests, as Jdes-
crivsed by Hafner (6, n. 29).:

Two imnortant facets still need to he described, veinforecement tac--
tics and reinforcement of "mroerressive annroximations”" (13, n. 1£6).
The businesg of attendance mav serve to describe how reinforcement, at
first as constant as nossible, was faded to intermittencr.  ™or the
fivrst two weeks, avnroximately, the student exchanred a tae-hoard tlek-
et for noints which were immediatelv added to his roint total. Then,
the tickets became extraneous and the student merely credited himself
with the correct number of noints each time he attended. Tinally,
noints were calculated by the week. Also, at first, all taslks bore
noints: writine the standardized tests, keeninr the fllie folder un-to-
date, ete. These points were totalled un dailv.. Later the noints were
saved for a week at a time; toward the end of the term, noints became a
mere formality, most students havings alreadvy accrued the number desired.
Althourh 3 sort of "token economv? aseemed to reien, the intent was to
evoke "indenendent" work of hieh nualitv.:

Reaquirins the student to comnlete each assisnment to a mininum
standard of achlevement, but makine it nrofitable for him to revise s

extensively and freauently had immortant effects: the instraetor found

2




Fimsell readin- students! work w1ty creat care (hilech 15 onlv prlent!):

thie =ztudont, »v meanz of suceessive revision, "modelled™ (13, nn. 273-7)
unon the teacuer's own style, therehr Improvine 'ils own rrose stvle:

and the student (and instructor) "“overlearnei” rhetorical and erammatical
nirincinles.

In The Technoloov of Teachinm, Skinner (13 n. 12) savs: )

#Zducation is nerhans the meost immortant branch of
scientific technology. It deevnly affects the
lives c¢f 2all of us. e can no lonser allow the
exleencies of a practical situation to sunpress
the tremendous improvements which are in reach.
The practical situation must be chanmed.
The program under examination did chanese the nractical situatlon, 1f only
because it attempted both to take into acccunt Just how orranisms learn
and to canitalize unon that process. It tried to resnond to Skinner's
own guestions:
1. What behavlior is to be set un?
2. What reinforcers are at hand?
3. What responses are avallahle 1in embarkine unon a nrorram
of vrogressive apnroximations which will lead to the final
form of the behavior?

4. . How can reinforcements be most effectlivelv scheduled to

maintain the benavior in stregeth?

Results

Nf 31 recsistrants, two never came to class, and thre2e «withdra:r dur-

ine the filrst week hacause of the course format. One other studant

{ stonned attendinz in the sixth week, nrobably because of 1illness in the

9




fanillv. e remaininge twentve-flve comnleted thie course: 13 received

"AL,T R recelved 'D," 1 received a rrade of 'J.v 7 students elected to

[0]

take "I." There were seven "W'a,' and here 1t nust be mentionei that the
collere has disvenced with "™'sg.”

Student course evaluations were almost unanimousl; favorable.  “ne
student oubjected to the vnoint systemn, another disliked what he called the }
"so-called bonus activities," but another stuient surmested that the in-
3tructor =2t a nay ralse, become head of the devartment, and have feuwer
classes to teach.-

The standardized test which students tool at the beainninc and end

of the course was the ‘ledraw-~H11ll Basic Skills Writing Test.  Since at

the end of the quarter no alternate form of the test was avallable, stu-

dents took the same fTorm of the test at the besinning and at the end of

-

the auarter.  There are three varts: lansuage mechanics (32 items), sen-
tence natterns (26 items), and varagranh patterns (15 items).- "Ynether
an ability to recognize errors in composition can be equated withwrit-
ing »nroficiency itself 1is debatable. Ilowever, amons twentv students wnao
were tested and retested, there was no statistically sienificant mean
increase in recognition of errors in lansuacse mechanics, but there vas

a mean 1increase 1n recoenition of sentence patterns and narasranh nat-
terns well bevond the .01 level of sisgnificance.  Of interest is the

fact that of those who attended repularly throushout the term, eishteen

students were dlrectly engared In the BRIDRE, the developmental reading,

Jvritine, and studyv skills center.:

O
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Plscussion
The bhehavlior manarement ororram seemingly was a success: it 1is
obviously difficult to establish that the treatment alone elicited the
success. - “easurement is indeed a nroblem with anv classroom nroilect,
as Raer (1, p.-92) indicates:

« « « the evaluation of a study whlich nurvorts to

be an anplied behavior analvsls 1is somewhat different
than the evaluation of a similar lahoratory analvsis,
Obviously, the study must be apnllied, behavioral, and
analytiec; in additlon, it should be technolosical,
conceptually systematic, and effective, and 1t should
disnlay fome generallty.:

Insofar as the course did meet these criteria, 1t was successful;
1 T were to repeat the project, I would attemnt to make the curri-
culum even more systematic, emnlov students to check exercilses, and
develon some five two-week "mini-courses,” each worth one credit.. The
student then would not have to walt for ten weeks for academic reward
as he does 1in the traditional class; he would have a creat deal of
individual attention; he could take any or all of the sub-courses even
if he weren't interested in the recular comnosition seauence: and he
could nace himself to better advantaece.  Ultimatelv, an almost infin-

ite number of packaged courses could be made un for more relevant,

effective classwork for students of remedial or developmental Enelish. -

19
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Reid, Bruce A. "A Zehavior "Tanarement Annroach to Teachiner Tntroduction
to Commosition.”

The studv, bepun at a colleme 1n Canada and continued at a community
collerse in the . 3., concerned the efflicacv of teachine a remedial
Enerlish class accordine to the nrinciples of behavioral nsvcholorv.
Rhetorical proficilency was nrocrammed Into skill-stens, each of which
the student had to comnlete to a minimumr standard of achievement.  The
curriculum was governed by a voint svstem, which afforded the student
a winimum number of points for each skill-ster comnleted, but allowed
nim to revise frequentlv 1n order to earn up to a maximum number of
voints for each task.- Bonus activities aurmented the polnt total.:
Students vredicted their own «rades, kent track of thelr own noints,
and charted thelr own progress.: Behavior manarement proved effaective.:




